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With a picturesque Saskatchewan autumn well undernitis hard to believe that the school year is
already two months complete. Hopefully everyong aaestful summer and the optimism and
exuberance that comes with new school suppligdlifiling your day.

STELA continues to be hard at work in the commupitymoting literacy and ELA teaching in a variety
of ways. I've always believed STELA's strengttslia its membership. Teaching can be quite an
individual experience, and it's wonderful to livea province where ELA teachers work together tawar
common goals. First off, | would like to thank @fl you who battled the prairie blizzard in order
attend our 2007 conference “Conversations thatéWaith March. There were so many wonderful
sessions, and | hope you are currently implemerstimgething new. | also extend heartfelt thankalto
of the numerous contributions to this year’s editid On the Horizon The high caliber of student work
reflects the quality of teaching across the prozin@/e look forward to mailing out this year's éafit

As well, | would like to highlight how STELA has ér working in the community with other
organizations to help benefit ELA teachers. Thismser we once again supported “The Festival of
Words”. As in previous years, we sponsored a stuiaethe writing workshop; however, this year we
also purchased a festival pass for Linda Teneybkeygh our spring membership renewal contest.
STELA also worked in a variety of ways to help @&stCreating in the Qu’Appelle”, a weekend writing
workshop for both students and teachers. If yogh'd participated in either in the past, pleasesiber
them next year, as they are wonderful experiences.

| am continually amazed by the degree of excellemmkdedication in Saskatchewan ELA classrooms, as
well as the various ways teachers give of themsdlvénelp foster both student and teacher developme
We celebrate excellence in teaching through theplo®uffy Memorial Award. It is that time of year
again to think about that teacher you know whoihggired students and who has raised the bar in the
teaching of English Language Arts. Please maketsusend your nominations in, so that we can
continue to acknowledge the remarkable careersiofaleagues.

Congratulations as well to our new Inter*STELA edjtBrandi Rolfe, whose hard work makes this
publication possible. It's wonderful to have ne@ople working in our organization, especially whieg
caliber of their work is so strong. If you haveadtively participated with STELA in the past, aryou

to become involved in some way. Currently, we nee@w CCTELA representative; however, there are
a variety of other ways to add your voice to STELZonsider working on the executive, contributiag t
publications, planning/attending a conference,ronmting STELA memberships in your school. We are
an organization of teachers for teachers, andlir@igh volunteers that we are able to contrilsate

much to the Saskatchewan ELA climate.

| am humbled to have had the opportunity to worthwgiuch a diverse group of dedicated, creative
professionals throughout my presidency. It is@ngito see what this school year will produce.véla
great year everyone! Get involved!

Carmen Holota
STELA President
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\ GIFT MEMBERSHIPS IN CCTELA!
This would make a great graduation, teacher candidate appreciation, birthday, holiday or end of year
thank you gift! If you purchase a gift membership for a colleague, student, relative or friend, a beautiful gift
card will be mailed to the new member on your behalf. To order a gift membership, please complete the
form below and mail it along with your cheque or money order to:
CCTELA

10-730 River Road

Winnipeg, MB R2M 5A4

Please complete this quick and easy form and mail it directly to the Executive Director along
with your cheque (payable to CCTELA in Canadian funds). Unfortunately, CCTELA

is unable to accept payment by credit card or to use our website for payment purposes.
Yes, | would like to send a gift membership in CCTE LA to:

Name:

Address:

City: Province / State: Postal / Zip Code:

My address is:

Name:

Address:

City: Province / State: Postal / Zip Code:

PLEASE CHECK ALL THAT APPLY:
Regular Membership

Affiliate Status

(Member of BCTELA, IFTE, ELAN, STELA, MATE, or ATEQ)
Undergraduate Student

(Include photocopied proof of status)

For further information, contact the Executive Dire ctor, Linda Ferguson

E-mail: cctela@mts.net  Fax: 1-204-253-2562 Telephone: 1-204-255-1676
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Review of Joan Cherniawksy’s Thesis:
Inclusive Education in Saskatchewan:
A Case Study of One Exemplary School

Jennifer Wilcock

When | came upon this thesis in a professor’s efflquickly asked if | could borrow it.
For quite some time now, | have felt as though mxgpnal teaching philosophy regarding
inclusion has been “up in the air.” | have heanafgssors talk about how inclusion is best
practice; when these same professors have beed ihigkelusion is actually feasible, they just
smile as though to say, “I have yet to see itliale been in schools that employ what they think
to be inclusion, but what really turns out to beegration; the students with disabilities are
merely in the same location. Needless to say, wisew Cherniawsky’s case study | jumped at
the chance to see what this school was doing teertao successful.

A school administrator herself, Cherniawsky’'s mmninterest was initially in
understanding the beliefs and practices of a réyeita-school administrator with respect to
inclusive education. This particular administratoowever, made it clear from the outset that a
team approach is of utmost importance for the impletation of an inclusive education
program. Consequently, her research shifted tosfon two key questions: “In termsludliefs
how do the critical actors in an exemplary schaohmote and support the inclusion of students
who have developmental and/or learning challengesschool in Saskatchewan?” (emphasis
mine, p. 2); and “ In terms of practices, whatlde ¢ritical actors do and how do they interact to
facilitate the inclusion of students with developrtad and/or learning challenges?” (p. 2)

Perhaps Cherniawsky’s most profound point is magte at the beginning of her thesis
as she states, “Improved practice should benefitestts and staff and help promote a positive
attitude toward inclusion” (p. 3). Expanding ofstfCherniawsky notes that contrary to popular
belief, “inclusion is not a set of strategies; etht is a belief system.” Inclusion, therefoee,
not just “another job” for the classroom teachecheck off on his/her list of things to do for the
day. Rather, itis a value that one must possa$slamonstrate in all aspects of teaching—not
just with students with disabilities or learningadienges, but witkall studentsand staff.

The exemplary school in Cherniawsky’s study modétetusion as a value embraced by all
staff. This staff, however, is very supported.efighare many Teacher Assistants, and inclusion
is modeled and encouraged by the school admirostndio is said to be the “Keeper of the
Vision” (p. 34).

Often one of the reasons teachers shy away frolmsive practices is because the
inclusive classroom brings many more demands—ptan@dapting, and modifying to name a
few. In a school where smaller classes are utiligapports are available, and administration
encourages a team approach, inclusion, as Chetkyégasnd,is possible. My perception of
inclusion is no longer jaded; rather, my passiartlics practice, or value system, is strengthened
as a result of knowing that this philosophy camptagmatically executed!
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October 8, 2007
BY KATE N. GROSSMAN Education Reporter kgrossman@suntimes.com

In a sunny classroom on Chicago's Southwest Side recently, a group of 17- and 18-year-olds in
a radio writing class faced their first big test of the year.

Were their ideas good enough?

A producer from Chicago Public Radio served as the judge, voting thumbs-up or thumbs-down
on story ideas. At least half the pitches by the Curie High School students were sent back to the
drawing board.

"Just because | like what | wrote doesn't mean others will, so this makes me better," said
Kimberley Espinosa, who is taking the Curie Youth Radio workshop a second time this year. "It
motivates me because it's not just the teacher who will hear my stories."

Since 2005, 130 radio stories by Curie students have been aired in 20 states, on public and
college radio stations. About 31 ran locally on Chicago Public Radio. One featured a student
wrestling with his belief in God. In another, students explain why they drive drunk.

In a world dominated by video and text messaging, Curie teacher Sarah Levine is inspiring kids
to produce good, old-fashioned writing. That's hard at any school but often more of a challenge
at urban schools that face pressure to boost reading and math scores, often at the expense of
other subjects.

"Every English teacher is looking for ways to make writing more relevant, more engaging,” said
Levine, 37, who created the class at Curie, a public school at 4959 S. Archer. "When it's just for
a grade, they can say, 'Why should | care about revising this for a third time?"

Writing was anointed the "Neglected R" in 2003 by the National Commission on Writing, with a
call for more writing instruction. Since then, the SAT and ACT college exams have added writing
tests.

And in late September, the Chicago Board of Education voted to hold kids back after eighth
grade if their writing skills fell short.

Testing is a start, experts say, but it's sound instruction -- and student motivation -- that makes
the difference. "Here's a teacher who has given students a real reason to write," said Tim
Shanahan, a professor of urban education at the University of lllinois at Chicago.

With an on-air shot dangling before them, Levine persuades kids to put in the time required to
write well. The results come in essays that have moved radio listeners to tears, said Chicago
Public Radio producer Ashley Gross, who fielded the pitches last week. Listen to the Curie
stories at wbez.org or prx.org.
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‘On the Horizon’ is a creative writing text thaitlgishes student work yearly. This is a great
opportunity for students to submit work and be gegped for their writing ability. There are
three categories that include prose, poetry, skesdy and humour writing. Art work is a
welcomed addition to the journal.
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Lesson Plan- Media Studies

By Ashley Stark
Public Service Campaign Project

Media Studies 20- Module Four 20hrs = 20% of final grade

Assignment adapted from www.saskschools.ca/curteadtmedia20revision/unit4/index.html

Objectives

This unit will focus on creating a public serviG@ngpaign using various media texts. Throughout
the process of planning, researching, developingligzing, and reflecting, the following
objectives will be met.

You will be able to:
communicate in various formats for a variety ofgmses
recognize underlying values and issues as theyapm particular media issue or
problem
recognize and apply the codes, forms, and coreitof various media texts
write to express understanding
read to find meaning and interpret
speak to share thoughts, opinions, and feelings
recognize the impact of media communications (r)
use a variety of resources to assist in research
manage time and resources
work independently
communicate findings and conclusions in an appeadprmanner for a specific audience
and purpose

Project and Process

So far, in Media Studies 20, you have exploreddewbnstructed various forms of mass media
and increased your awareness of how these texis il images, products, and values. You
will now be given the opportunity to apply this kmedge and use it to your advantage as you
produce your own public service promotional campaig

Follow the outline below:

1) Choose a social issue to promote
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You will choose a social issue of interest to yad develop PSA’s (Public Service
Announcements) to “sell” your idea. Choose a tdpat you are sincerely interested in and
create your project with the intent of making detiénce in your society.

Possible social issues include:

- alcohol abus - drug abus

- smoking - environmental issues

- harassment - organ/blood donations
- voting - gender stereotyping

- cosmetic surgery - racism

- media awareness - self-esteem

- community poverty - community involvement
- vandalism - your own idea

2) Submit a written contract for approval
What social issue have you decided to promote?
This is a good thing to do because...

This contract can be edited at a later date if s&0g.

3) Research the social issue

It is essential that your campaign be based os.fatlde a wide range of resources, including the
library, internet, and public services in your coumty to gather as much information as
possible. When researching your social issue reraetolconsider both the pros and the cons
that could affect the publics’ perceptions. Evideont your research efforts must be handed in, in
an organized manner, with your final project. D¢ mush into producing media texts before
research is complete- it will be obvious you hawaalso and your campaign will lose it's
credibility.

4) The message and the audience

Based on your research, decide on a message focgmpaign and the target audience. What is
the intent/purpose of your message? Who do you teamtar your message? How will you
articulate this message in a manner that will skieuyour desired response?

5) Creating media texts
You will need to produce at least four media téatsyour campaign.
These include:

A Print Ad

An Editorial

A Radio Spot or PSA Commercial

An Information Brochure
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You are expected to follow codes, forms, and cohwen of each of these media texts when you
are producing your own.

6) Promote your Campaign

Use the media texts created to share the PSA Vafismates, school, and/or community. This
will give you an opportunity to rate the succesgair campaign based on the responses you
receive.

7) Deconstruction
Create a written response to your campaign. Conthiéefollowing questions:

What was the purpose and message of the campaign?
What were you hoping to achieve with each?

Did your choices correlate with the target audiénce
What do you think went especially well?

What aspect(s) do you think needs more work?

How did you promote your campaign? How was it reeg?
Do you consider your campaign successful?

Evaluation (20% of final grade)

Public Service Announcement (PSA) Rubric:

Intent of PSA /10

Production Values of PSA (each media text will baleated separately) /15 each
Content Transmission /5

Audience Response /5

Deconstruction 120

Total: /100

Media text checklist (used for the “Production \&dwof PSA) attached.
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Media Text Checklist

Print Ad:

Visual Strong graphi
Consistent with the message

Messag Proposes a specific action or ber
Concise language
Contact information included

Headline Attracts attentio
Inspires action, conveys an idea, or intriguesdaeler
to learn more
Concise

Fact: Provides informative and accurate f:

Layou Rule of thirds: on-third graphic, on-third copy, on-
third white space

Appearanc Professiona

Ad design contributes to the product image

Follow-up informatiot

Name oforganizatiol
Contact information

Mechanic Free of grammatical and spelling er
Language is consistent with the needs of the target
audience

Radio Spot:

Sound Bit Strong sound bite; music, dialogue, sound ef

Voice Clear,effective, appropriate to mess:

Messag Proposes a specific action or ber
Concise language
Contact information included

Lengtt 30 seconds or 60 seco!

Forma Monologue
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Dialogue
Character
Interview

Follow-up informatiot

Name of organizatic
Contact information

Quality

Profession:

Languag

Free of grammatical errc

Language is consistent with the needs of the target
audience

PSA Commercial:

Framing Images are original and memore
Audio Appropriate use of music and sound eff

Audio is complementary and adds to the commercial
Messag Proposes a specific action or ber

Concise language
Contact information included

Follow-up informatiol

Name of organizatic

Contact information

Quality Profession:

Languag Free olgrammatical erro
Language is consistent with the needs of the target
audience

Editorial:

Purpos Clear purpos

Messag One messay
Proposes a specific action or benefit

Leac Introductory lead serves as an atter-gette

Shocking statement, anecdote, narrative, or direct
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dialogue
Indicates the topic

Concessio The strongest argument against your tf
Body Structure: Strong argument for your th
Stronger argument for your thesis
Strongest argument for your thesis
Contains facts, evidence, personal examples,
comparisons, quotes, etc. that strengthened the
argument.
Accuracy of details
Conclusiol Thesit
A call to action, vision for the future, etc.
Mechanic Free of grammatical and spelling er
Language is consistent with the needs of the target
audience
Brochure:

Layout and Desic

Well organize
Balance between text and visuals

Visuals Visuals areconsistent with the messe
High quality

Conten Informative information is provide
Information is organized into appropriate sectiand
connected by varied headings

Mechanic Free of grammatical and spelling er

Language is consistent with the needs of the target
audience

Quality

Profession:
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Resources

Balle, R. (Producer), & Miller, C. (Director). (199 Persuasive languag@/ideo].
Creating Award-Winning Radio & TV Ads. (200T)he entrepreneur’s guidebook series:
Guidebook #6%Retrieved March 30, 2007, from http://www. smbtmzbooks/gh65.pdf
Create your own print ad. (200RdbustersRetrieved March 30, 2007, from
http://adbusters.org/spoofads/printad/
Duncan, B. (1996 Mass media and popular culturEoronto: Harcourt Brace.
Duncan, B. (1996 Mass media and popular culture resource bind@ronto: Harcourt Brace.
How to write an editorialThinkquestRetrieved March 30, 2007, from
http:// www.courses.rochester.edu/brickman/casiditggal. html
Hyde, J. (2007). Brochure marketing : 12 tips on he to do it effectively - part 2.
About: Marketing. Retrieved March 30, 2007, from
http://marketing.about. com/ od/directmarketinivathmktg_2.htm
Media studies 20. (2005} entralischool Retrieved March 30, 2007, from

http:// www.saskschools.ca/curr_content/media2@iemiunit4/index.html
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Media Studies 20 Resource Package:
Module 4
Public Service Campaign Project- by Ashley Stark

Healthy Eating is an Option

Choose to Eat Your Way to a Healthy Weight

Why is healthy eating a concernStatistics Canada has found
that over 50% of Canadians between the ages a@@4 are
overweight. Over 30% are close to, or above, tleselrange. As a
result, weight related conditions and diseases aadkipe 2 diabetes,
heart disease, high blood pressure, and certainsfof cancer are at an
all time high. This is a troubling reality, butstin our hands to make
this change. We all have the choice to eat healtngheice that can
save our lives,

Hopes for Health
Contact us @ 585-3354 for more information
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Healthy Eating—It is an Option

Drive down the street, look to the left, look tethight; turn on the television; walk into the mailtcade, or
movie theatre—the promotion of energy-dense, hajboric foods is everywhere. We live in a fast pasedld,
making people opt for fast paced meals such agdadtand processed snack foods. This lifestylegbadnas taken
its toll on our society. Statistics Canada finds tver 50% of Canadians, between the ages of @B4rare
overweight. Over 30% have a body mass index of @¥emaking them very close to, or above, the obasge.
The main cause of these statistics is our unheebitipg habits, which need to change drasticatigl, soon.

A few rebuttals are sensed already. For some, lmiagveight or obese is a medical or genetic cadit
agree, but 50% of our population is far too higla@iumber for this to be the only cause. We muest faality and
acknowledge that we have a pandemic on our haradso lagree that unhealthy eating is not the ovillafn” at the
root of this problem. Increased inactivity is atsmajor player, but | will target one lifestyle clye at a time!

Not only do people opt for fast food and many psseel options because they are in a hurry, theyjudso
plain old like the taste! It's time to shatter timgth that a healthy diet has to be a bore to tste tauds. The easiest
changes to adapt to are buying lean meats, whale-greads and wheat products, switching from wioiterown
rice and starting to drink skim milk or 1% milk.1s®, if you need to use oil when cooking a meag, ais/e oil,
which is the healthiest oil option. Starting a lilealdiet gives you the opportunity to experimenthwhe wide
variety of foods that are available in the grocgingre—just imagine how many times you've walkedspdshe
mouth watering sweet potatoes and the irresistitdagoes! Take the time to explore your options;wdlbe
pleasantly surprised.

If eating healthy because it tastes good has natywar vote, consider the fact that eating healihgive
you more energy to do the activities you love. Altiey diet provides you with all the nutrients yoeed and results
in good sleep patterns and increased energy. if fias been processed, it has been deprived aftiional value.
Eating higher quality food (more nutritious foodgams that you will get sufficient nutrients, but feaver calories.
The best tip that can be offered is if you areilaglenergy, do not grab hold of caffeinated drioksugar-rich
foods and drinks. These are “quick-fix” solutiohattwill actually deprive you of energy. The begtions to
increase your energy are fruits such as bananawaietimelon, and vegetables such as carrots aatbpst Also,
make sure you are drinking water throughout thetdawoid dehydration, which is another cause ofekesed
energy. Healthy foods are truly the fuel for anrgeéc and active lifestyle.

Finally, eat healthy because it is a precursorfting and healthy life. People often think abbet t
present, the here and now, but it is fundamengalvte think about what we are creating for ourritinhealthy
diets only lead to scary truths. Unhealthy eatimgéases a person’s risk of developing many wegjated
conditions and diseases, which can eventuallyteagdath. Our society has experienced a rapidaseré type 2
diabetes, heart disease, high blood pressureylgdiiier problems, and some forms of cancer. Witlitimg eating
choices, the risk of these problems is dramatiaiigreased. Remember that we have the power totdstéate—
use it to your advantage!

For the benefit of each individual and for the Hitrwé Canadian society as a whole, we must begin o
healthy eating journey. My vision for the near fetis that Canadians will start to give thoughivtwat they are
consuming. Instead of getting fast food at noor,enpeeople will pack a nutritious lunch. Drive-trswill be non-
existent, making it less convenient for peoplegofor unhealthy options. The rates of weight-redatonditions
and diseases will drop and there will be lessrstaiour health care system. If you think thisarisis unrealistic,
just remember that the power is in all of our havide all have the option of eating healthy; itfestyle choice
we must all make. Protect your life by eating yaary to a healthy future.

Ashley Stark
Member of Hopes for Health
Contact us @ 585-3354
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The following information should be in a brochure brmat. However, to keep
the format of this newsletter, the page layout washanged.

Healthy Eating

Find out how to eat your way to a healthy weight.

What is healthy eating?

Healthy eating consists of a balanced diet. Therdiee
food groups: fruit and vegetables, grain produuitk and
dairy foods, meat and alternatives, and the fatisogls. A
minimum of five portions a day of fruits and vedsdé&s and
five portions a day of grain products should besconed.
Milk and dairy, as well as meats, should be limtiedwvo to
three servings a day and the fats and oils groapldibe
limited as much as possible.
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What are the best options in the food groups?

Vegetables all are advised but the deeper the colour the héttese vegetables contain
more vitamins, minerals, and antioxidants.

Dairy - low-fat or skim milk products.

Meats and alternatives lean meat, skinless chicken and turkey, leandrst shellfish,
legumes and tofu.

Grain Products- use whole grain products including bread, rice, pasta.

Fats and oils non-hydrogenated margarine and olive oil.

Why worry about what | eat?

Unhealthy eating leads to weight gain. Statistiaa&la has found that

over 50% of Canadians between the ages of 20 aagetdverweight.

Over 30% are close to, or above, the obese radgea result, many

weight related conditions and diseases, such as2ypabetes, heart

disease, high blood pressure, gall bladder problant cancer are at an all time high.

By eating healthy, you can reduce your risk f@sdndangerous conditions and have the added

benefit of having more energy to do the activifies love. A healthy diet provides you with all
the nutrients you need and results in good sletprpa and increased energy.

Am | at risk? What is my BMI?

To calculate your BMI follow these simple steps:

1. Multiply your weight (Ibs.) by BMI Weight Status
705 Below 18.f Underweight

2. Now divide by your height in 18.5-24.€ Normal
inches 25-29.€ Overweight

3. Divide again by your height in 30-39.€ Obese
inches 40 + Morbid Obesity

This approach should focus on health

rather than appearance, and empower both individued
and communities to address barriers, reduce
stigmatization and move forward in addressing
overweight and obesity in a positive and proactive
fashion.

( Dr. David Satcher, 2001)
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Tips for healthy eating

Eat slow and do not overeat.

Eat plenty of fruits and vegetables and
high-fiber whole grain foods.

Avoid processed foods.

Reduce sodium intake to less than 3,000
mg a day.

Use low fat cooking methods such as
grilling, broiling, or baking.

Cut noticeable fat off or meat portions
and take the skin off of poultry before
cooking.

Limit alcohol consumption.

Drink at least 8 8oz cups of water per
day.

This brochure is for information only and should
not be used as a substitute for medical care.

For more information contact us @ 585-3354

Created by Ashley Stark
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) 11
The Language Police: How Pressure Groups

Restrict What Students Leaby Diane Ravitch
A Book Review by Dawn Mason

“The goal of the language police is not just tqstis from
using objectionable words but to stop us from hgvin
objectionable thoughts. The language police belibaereality
follows language usage. If they can stop peoplmfever
seeing offensive words and ideas, they can prdtient from
having the thought or committing the act that tlerds signify.” (p. 158-9)

Stories about friendly dolphins and articles aljmanuts have been
banished by sensitivity boards due to spatial iesbecause some children might
have allergies to peanuts. They claim these typbge cause students to become
distracted or anxious and thus unable to perfortheédoest of their abilities. As
Ravitch reviews how self censorship was adoptesl y&mts to demonstrate the
detrimental effects of this pattern and encouragemts, teachers, and the public
to become involved in the fight against these i@gins.

Wanting to expose the extensive restrictions presgroups, from both the
right and from the left, impose, Ravitch uses hgregiences as assistant secretary
in charge of research in the US department of Baduteas a member of the
National Assessment Governing Board, and Reseanfed3or of Education at
New York University to uncover these truths tha ao well hidden from the
public eye. Through her vivid writing and obviouglzority on the subject, she
works to uncover the intricate world of censorshiprder to return meaning and
authenticity to the education system.

Fulfilling her aim to shed light on such an img@ont issue hidden from the
public, Ravitch provides a thorough and clear exatmn of how textbook
publishers and testing companies have developed gtidelines about what
material can be used, absolving anything that npgkentially offend someone.
Tracing the history of how bias review committeame to be and how they
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evolved, Ravitch exposes the extent to which stuthets and tests have been
censored and expurgated, leaving behind “pre-céggsap that is . . . not
memorable, does not establish a foundation foréuearning and is guaranteed
not to inspire young people. . .” (p. 135). Fromehghe places the adoption of
textbooks under scrutiny, exposing how state imfagehas annihilated
competition. As well, Ravitch critiques the textsregards to the literary tradition
and historical fact, demonstrating that the clasdicstorical fact, and the truth are
no longer the focus of or necessary in the educakimaterials being presented to
students.

The title of Ravitch’s exposé captures the essehtige book. She clearly
demonstrates the extent of censorship by reviewnagctual guidelines of well
known publishing companies. Numerous examples lylghthe excessiveness of
the restrictions adopted by the publishers andhigsbmpanies, even to the extent
where up to 400 lines are deleted from a text watlawknowledgment. In addition,
Ravitch provides an immensely interesting Glossdiganned Words, and The
Atkinson-Ravitch Sampler of Classic Literature ftiome and School for students
from grades three to ten. As well, she providesdlgasy and practical solutions
for ending censorship: competition, sunshine —oskpg the issue of censorship,
and educated teachers. On the downside, the maisraded is from an
American perspective rather than a Canadian oneeMer, using some of the
same publishers, we are now responsible for disaoy¢he extent to which
censorship is happening within our schools.

The Language Police: How Pressure Groups ReSthet Students Learn is
a necessary read for educators, parents and tkerc@d public. Not only must we
examine the materials being used within the clasartm ensure they are factually
accurate and authentic, we must understand thermedsr and results of
censorship in order to make schools a place wieaghing and learning is
challenging, authentic, and memorable.

“Great literature is ‘relevant’ not because it eefithe students’ race, gender, or
social circumstances, but because it speaks dirtecthe reader across time and
across culture” (p. 118).
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Guys Write for Guys Readdited by Jon Scieszka is collection
of short stories, poems, comics, and articles aia@&hgaging male
readers. The stories in the book are suitablenfddle years and high

school students. The book uses a combination mblaw and real life stories to connect with the
reader. The stories present a variety of themeddamats. Many of the authors featured use
personal stories from their teen years to relatbeaeader. Similarly, many of the authors are
famous writers/entertainers, which | think woulddmate many readers. For example,
entertainers like Matt Groening and Andy Griffidnd writers like Stephen King, Chris
Crutcher, and Arthur Slade are featured. Alsopating to the Guys Read website, many "boys
enjoy reading magazines," and theref@ays Write for Guys Reddatures writing from
publications such &Sports lllustratedandEsquire

| believe that this text would be a perfect additio any middle years or high school
classroom; the short stories are perfect for stisdenpick up when they have a few minutes of
free time or silent reading time. Additionally,daeise the text features many famous authors
(ones you could potentially be reading in your €Jathe stories in this book could be an
interesting introduction to an author, theme, oreio

While Guys Write for Guys Reasl an interesting combination of stories directeday
readers, the text does not offer an explanatido a$y boys need a book dedicated to "being
boys." Therefore, if one wants to find more infatron on the problems facing boys and
literacy, the book suggests viewing tBays Readvebsite: «vww.guysread.com. This website
has information on why the book was created, aloitlg other examples of books boys may
like.

However, the website only gives the findings ok@sh done for boys’ literacy, not the whole
research. To read more about research into bibgsady, | would sugges$Reading Don't Fix
No Chevys": Literacy in the Lives of Young MyrMichael W. Smith and Jeffrey D. Wilhelm.
Interestingly, Wilhelm is one of the authors featlimGuys Write for Guys Read

It is important to note that aftéiReading Don’t Fix No Chevysit'is evident thaBoys
Write for Boys Reatmplements much of the writing techniques suggestdoys’ literacy
research. For example,@uys Read for Guys Wrijtall the articles are short, they sometimes
feature the underdog, many are personal storiesthame are excerpts from graphic novels; all
of these qualities are proven to help male redolereme more successful readers.
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Learning to Be Literacy Teachers in Urban SchoBteries

of Growth and Change
A Book Review by Tamara Smith

Although they provide a focus for the text, Althleazar's

Learning to Be Literacy Teachers in Urban Schoddories of Growth

and Changeffers much more than stories. The book is |aglign

guestions and insights for teachers who, like lie@m® concerned
about and want to alleviate the disparities betwberliteracy and achievement levels of
students in urban and suburban schools. It is itapbto note that she defines urban in a way
that differs from the word's general connotatioWgords that she uses to define urban include,
“highly diverse population”, “chronic under-fundirigat affects decisions about teaching and
learning”, “high concentrations of linguistic mintx#s”, and people “whose cultural model is
often different from and in conflict with the doraimt cultural model” (8-9). Despite the
American context of Lazar's ideas and researchpfes ideas that are applicable and relevant

in Saskatchewan.

The text does not offer a quick fix; Lazar doesmesent it as a teacher’s guide to raise
the literacy achievement of all students. Ratle@pproaches the subject from a broad and
inquisitive perspective. She begins be explorirggways in which historical, social, and cultural
factors have shaped and continue to shape litaetgvement of “certain groups of children
[who] tend to fall behind...” (15). The importanaeéknowing ourselves culturally is another
point that Lazar stresses. Citing Gary Howard(2998e explains that:

because European dominance has been so broadéffaatively established, it is
important to ask ourselves as White educators havown social positionality and
history of dominance might be implicated in thepdoportionate distribution of privilege
and penalty in contemporary education systems (24).

At the end of chapter two, she provides questiorguide a personal cultural autobiography, an
exercise in self-discovery that | can attest tmbeai powerful learning experience. Other ideas
that she examines, each with its own respectivptehanclude cultivating culturally sensitive
literacy teachers; revealing preconceptions oficéil, caregivers, and classrooms; connecting
the ideas expressed above and constructing undersges about race, culture, and literacy
achievement; communicating with caregivers; makiuaigural connections with students through
literacy instruction; and the importance of conéitiyigrowing as educators.

Knowing the immense cultural capital entrenchebk@macy achievement and the gaps
that exist between the achievement of the membehrealominant culture and those of the non-
dominant cultures, Lazar argues that “Educatorsacahmust work toward solving the problems
of helping all children achieve in literacy” (22))strongly recommend this book to educators
who are interested in working to eliminate the agbment gaps in literacy. Lazar provides
some solid starting points for beginning this intpat journey.
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Middle school students often find studying poetry to be a fearful and frustrating
experience. In this versatile teacher’s resource, Jaime R. Wood uses her passion for
and knowledge of poetry to help students overcome their fears and to introduce
students to a kind of literacy they can get excited about.

Because “traditional” poets may seem inaccessible to students, Wood focuses on the
poetry of three “living voices”—Nikki Giovanni, Li-Young Lee, and Pat Mora. These
poets are not only still living and writing, but they also have cultural backgrounds that
parallel many of the lives of our students.

Through easy-to-follow lesson plans, Wood uses the work of these contemporary
multicultural poets to demonstrate key concepts such as symbolism, personification,
characterization, and theme. The lessons have been teacher-tested in middle school
classrooms and are designed to encourage students to take ownership of their learning.

Wood provides many examples of student writing and graphic organizers, as well as a
chapter of further resources. Open Living Voices at any section and jump in. You'll
discover a whole new way to teach poetry.

121 pp. 2006. Grades 6-8. ISBN 0-8141-3017-8.

No. 30178
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Lesson Plans for Creating Media-Rich Classrooms

Editor(s): Mary Christel, Scott Sullivan

In today’s media-rich society, where students are exposed to an ever-
increasing variety of traditional and non-print texts, media literacy skills
have become critical to the academic development of our students. By
developing students’ media literacy skills, not only can we help them

to become more sophisticated readers and consumers of media, but we can also help

to increase their involvement and literacy skills in other areas.

Whether you are just starting to introduce your students to media literacy or are simply

looking for new ideas to revitalize your curriculum, the 27 field-tested lessons in Lesson

Plans for Creating Media-Rich Classrooms will help you to integrate a variety of media

literacy concepts and skills into existing curricula. Each lesson follows a standard format

and includes a rationale, a description of the activity, assessment suggestions, and

connections and adaptations of the individual lesson to larger curriculum contexts and

other commonly used texts. Contributors also connect their lessons to a set of

objectives and to the NCTE/IRA standards. Specific lessons include

Manipulating photos for specific effect

Composing with images and with video diaries

Pairing film and print texts in literature study

Using storyboards and basic cinematic techniques to visualize literary texts

Creating video games as a tool for in-depth plot analysis

Analyzing the music industry through an exercise in artist promotion

Exploring the use of the video news release in local and national news

broadcasts

Detecting bias in print and broadcast news
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288 pp. 2007. Grades 7-12. ISBN 0-8141-3048-3. No. 30483
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