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from the editor

what a thing, tndeed! | have Little doubt that Williom Shakespeare bntended to
convey both the beauty and the blight inherent tn the seeds and fruits of learning.
Awnd for our part, we make a profession of itl This online publication will seek to
provide a stomping ground for both aspects of the profession, through the inclusion of
editorials, veviews, anecdotes, vesources, and other professionally velevant tnformation.

Let me be the flrst to welcome Yyou to the new online version of the Saskatchewan
Teachers of English Langunge Arts professional wewsletter, inter*stela. Let we alsp
Lnvite You to tmtg make Lt your own, as Lt Ls my firm belief that it will not whottg
belong) to You until you appear in and amongst its pages. n essence, it Ls hoped that
eventually every menmber of STELA will be a contributing member of this newsletter.
Passionate pedagogy Ls highly contaglous and it is one Virus that this newsletter will
hope to accelerate to the status of outbreak in Saskatchewan's ELA classrooms!

As for the name of the newsletter, interxtstels, it is intended to convey a spirit of
interaction and collaboration among teaching colleagues, while also marking the
newsletter's new Life on the tnkernet. It is also vepresentative of the reality that while we
may Literally stand alone in front of our students, we are never alone tn a more
flgurative sense. That Ls to say, the pursult of personal success in teaching and
Learning, for both ourselves ano with our students, stiteches us tnto a wmuceh Larger,
indeed much older and further reaching, quilt of practice. You arve welcome—the coffee
ls already on—to contribute a patch to this quilt as we begin to Llet this newsletter
stand as our bee. Enjoy.

RYyan Lo nol
Newsletter Editor
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from the president

Spring has been a busy season for the STELA executive.

Mewnibership renewals are continuing to arrive. Please remind your
colleagues to purchase or renew thelr STELA memberships.

o Ryan has spent many hours preparing our first issue of inter.stela -
our online newsletter. Thanlke you, as well, to the several people who
contributed to the newsletter.

® Thenew website ts nearly complete, and we've hoping that it will meet
the needs of our members. Please provide feedback so that we can malke
Lmprovements where necessary. (n particular, we would Love to recelve
suggestions for Links to teaching resources. wWe all have a favourite
site, so why not shave Lt with our colleagues?

* Thank You to the teacher volunteers for the mentorship program. We
will advertise the program to beginning teachers tn the fall, anol our
mentorship programe coordinator will match beginning and
experienced teachers. wWe would Love to have more volunteers, as well!

® The STELA executive passed a motlon to fund o youth parvticipant for
the Festival of Wordls workshop for young writers.

e Thank You for the many Golden Taffiy submissions. They have been
forwaroled to the judges.

® Cownference 2005 will be tn Saskatoon. Details will follow — please
check the website for updates.

Thawk you for Your bnvolvement tn STELA. Each contribution makes
us a more effective organization for you and Your peers. Best wishes for
the remainder of the school year. | hope You have a restful anod enjoyable
summer vacation.

Lynn Howse, Presiodent
Mag 2004




tribute

A Tribute to Mabel Fleming

me/g Barker

In December, STELA lost a dear friend and colleague of many years.
Mabel Fleming passed away in Regina of bone cancer, and she will be
soolly missed. Mabel served on the STELA Exeeutive for many years, as
Golden Taffy Coordinator and STELA Treasurer. She was fatthful,
dedicated and enthusiastic; her love of teaching and of our English
Council was well known. Mabel was a veclplent of the Joseph Duffy
Memorial Award, and at our conference in October, she was again
recognised along with other previous Joseph Duffy reelplents, and [ know
that meant a great deal to her.

Mabel was born tn Oshawa, Owntario to John and Marie Arvcher. She
attended Queen's and Emanual College n Toronto, and woved to
Saskatchewan tn 1942 as an ordained United Church minister. She
served n the John wesley district where she wmet Robert Alexander
Fleming. They were married n 1950 and subsequently ratsed a family
of three: Robert, Peter and Susan.

Her Love of English Literature attvacted Mabel to a caveer change,and
ln 1959, Mabel obtained her teaching degree and taught high school
English and History for the best part of forty years. dDuring this time,
she and Bob were both actlve with the ccF (NDP) and chureh
organisations. Mabel Lived tn Melville for six years and in Regina for
wine years after her husband's death, She then veturned to the farm at
Kelliher, where she Lived for the vest of her Life, keeplng actively tnvolved
in STELA affairs and ratsing her twin grandsons whowm she adopted in

1994.

Mabel was a very spectal person, full of energy and enthusiasm for
Life. She was my friend and colleague for over twenty years and she s
truly missed.




golden taftfy

A Word from the Golden Taffy Editor
Dennis Nesseth

To everyone that has contributed to this year's edition of Golden
Tafry. Congratulations!  Growing n our  Saskatchewan schools,
communities, towns, and citles, is some fine talent. wWhat a great
diversity of writing.

As You glance through the first pages of this book, you will see some
very ambitious elementary aged writers. To see the world through their
eyes s truly wonderful. Middle years authors’ vibrant personalities are
splashed on the next pages of the book. The energy n thelr stories and
poems is palpable. n the final pages, our senlor writers percelve the worldl
to be a Little wmore complex in its joys and mysteries. ntrigued, they have
Invited us along as they explore this beautiful, tronic, and sometimes
frightening world. [ want to thank everyone who submitted work this
year. You have done something courageous and biportant bn offering to
share your writing with the world.

We all need teachers, so | want to thawnk all teachers who work closely
with thelr students to help them get thelr writing to where it needs to be.
Thanks, too, for keeping our organization and publication alive through
Your membership fees. You serve our Young writers well.

Thanks also go to those who have served as judges for the various
categories of writing and to everyone who has contributed to the assembly
of this year's publication. Speclal ackmowledgements go to Steven
Michael Berzensky and Yann Martel who served as judges for the senior
contests.

A flnal wmessage for our Young Saskatchewan writers: Keep writing
and submitting to publications such as golden Taf7y. | know that
among) You are authors who will take up and continue the limportant work
that writers Like Yann Martel and Steven Michael Berzensiky do for our
world. Hold on to Yyour pens and use them well.




golden taffy winners

SENIOR SHORT STOR >/ CONTEST WINNER
Glrls Have it Easler

Kristine Montgomery), Morse School

Teacher: Rob Gelger

“)ate'll be here at sevew to pick us up for the game,” Kevin told his mom as he finished
washing dishes and folded the towel neatly beside the sink, “U'LL be downstalrs getting
ready, all righte”

‘Sure,” his mom called as he hurried dowwn the stairs. She glanced at the clock, it was
alrendy 5:20, he'd have to hurvy if he wanted to be veady tn thme.

Twenty minutes later, as Kevin stepped out of the bathroom after having a shower, his
best frieno Mike showed up with a big duffel bag full of clothes under his arm. Soon the
two boys were busy debating which pair of pants Kevin should wear if he planned to wenr
his white cutoff t-shivt. His mom put her two cents in on the issue, saying the blue patr
she'd bought him for Christias were the least Likely to vib if he ever had to sit down. The
boys rolled thelr eyes and sent her out of the room for being old-fashioned. The pants
weren't that tight! They continued getting ready, and soon the house was filled with the
hum of hair dryers and the scent of hair gel as they painstakingly styled each other’s
hatr.

“Girls have it so much easier,” Mike complained as he tried tn vain to straighten out the
cowlick on Kevin's forehend.

“Yeah, totattg. Awnd, Like, how do tM@B expect us to understand them when tl/leg areyst
so frustrating?” Kevin commisernted.

“I cant belleve Tarva saitd she didnt Like my shivt. Do you thinke she means that she
doesw't Like the way it Looks on we, or just the shivt in general? Or is it me she doesn't
like? [ wish sl/m@’dyst say what she means.”

“Katle frustrates me so much some days, | don't think she ever even notices when 'm
upset with her!” Kevin interrupted.

“Oh, | know! (st that awwogiwg? Awnd then there's cary. what do you think |
should do about her? | think ( do Like her, but | don't know if she Likes me. [ mean she
sits with me b Math and stuff, but that could be just because Mark sits across from me.




[ could, like, maybe ask something about Mark and see what she says. But then what iof
she says she does Like him? Or what If she thinks that when [ ask her [ mean that he Likes
her?” Mark satd in exactly one breath.

‘What if | ask her?” Kevin asiked, and on the conversation went, until Marke suddenly
noticed they only hao 15 minutes until Katie was supposed to arrive.

‘Oh wmy gosh!” shrieked Kevin as he hurriedly changed pants one last time. They both
crowded tn front of the mirvor for one Last quick check of everything possible to check.

“You look grent,” Mark told Kevin as they headed for the statrs.

“l think this shivt makes me Look older,” Kevin agreed. Twenty-five minutes later they
sat in the kitchen waiting for Katte.

‘I con't believe she's Late again. |, Like, rushed to get ready and then she doesn't even
show up on time!” Kevin whined.

“1 still think you should put wmove clothes on, you've going to a hockey game where Lt/LL
be cold. 1 don't think that shivt is going to be warm enough, it barvely covers Your
shoulders,” Kevin’s momt told hine.

‘Mo, U'LL be fine, see 'm taking a jacket,” he told her tersely. Katle finally pulled into
the yard, beer n hand.

“Be careful!” Kevin's mom called as they went to the door.

“Hey Kev, which shoes do | wear, the black Leather ones with the laces or the black Leather
sLLp-ows?” Mavrk asked.

“Umim, slip-ons tontght. They work with the shivt you have on.” And with that they
headed out the door to Katie's waiting piekup.

“Hey,” she said as they opened the door, “sorry 'm Late, we had to stop to get beer. You
can move some of that off the seat if you want.” She motioned to the shotgun, shells, and
beer cops that littered the seat beside her. The boys giggled and gingerly sat down
amongst the clutter. Pulling out of Kevin's yard Katle gunned the engine and tore off
dowwn the gravel voad. At the next intersection she e-braked around the corner towaros
another friend’s house. There, two more girls piled into the back and they wrged her to
stop at the gravel pit for a while before they went to the game. They wanted proof that her
truck veally had all the power she satd it did.

“That all vight with you guys?” she asked as she turned down the vond that led to the

pit.




“Umm, well...” Mark Looked at Kevin and they silently discussed k. Then Mark
shrugged, “Okay fine, whatever, but we Like, have to be at the game for when they skate
out because | want to hear the song.”

““Whatever. We will be.” Katle’s truck voaved over the vatlroad tracks as JCM&M crossest
them and one of the girls handed Kevin a beer bottle to throw out the window.

Adfter tearing up the gravel pits for a while, the guys convinced the girls to head back to
town for the game. They got there just as the first period was starting and the guys
hurried inside to see who was alveady there. The girls hung back for a beer and a smoke
before making thelr entrance.

Instde, the guys hurriedly discussed the trip, and how frustrating it was when Katte
didn't Listen, before joining a larger group of friends to discuss the same thing.

The girls walked in a few minutes later and, walking right past the guys, went to the
far end of the rink beside the player's bench, to watch the girls on the lee as they fought
for control of the puck. There they joineo an already Lowo group in yelling insults at the
referee, the opposing players, and other fans.

Mark and Kevin declded to sit lnside where it was warmer and they wouldn't get hit
with the puck if they weren't paying attentlon. They bought hot chocolate, and spent the
period trying to figure out what the referee was calling each time the whistle blew. wWhen
the girls came back inside, they peppered them with questions about the game until
finally the girls went back outside for another beer.

For the vest of the game the girls again vesumed thelr position by the boards, while the
guys wandered in and out depending on how cold they were. After the game, the girls
stood waiting for the guys to finish chatting and giggling with their friends so they
could go home.

“Cripes, they never shut upl” Katle muttered, as they watted b@ the door.

“Just waikl | have to use the bathroom,” Mark saiol anod Kevin followed. Tew mlnutes
Later, when they came back, the frustrated girls had already gone to stavt the truck.

Aft@r an uwe\/ewtﬁ/tt drive home, the guys satd thelr good-bges and went Lnstde to
Kevin's room to discuss the night in detail. The girls drove around a while before going
home for o beer and some vavioll. Awnother typical teenage night ended with the girls
dozing off on separate couches in Katie's Living room, and the guys curled up on Kevin's
futon after decioing one last thme that girls have it so much enster.




SENIOR POETRY CONTEST WINNER

Latvia

Lauren Kresowaty, Turtleford High School
Teacher: Shauna Cheriyan

Latvia was
the country of my tenth year

culture shock: wetrd milie,
trams, pay tollets,
Mistorg

castles, palaces,
cathedrals,
PAGAN YoeRS and ancient springs

Latvia was

school bg the sen

gyw class on the beach

salt and sand always n my hatr
plnes Like telephone poles
standing on the dunes

the building was an olol summer house;
pillars, balconies, Fremeh doors,

peach and cream stucco,

crumbling at the edges

st’whg Linolewum and broken heaters
ants

Latvia was

where et my first crush

a suave Little French boy

[ kkinow he Liked e back,

he threw a worm at e

Danun, the Fremeh are romantic

Latvia was

where [ Learned the word, “corvupt”
a country of worry,

olevold of trust.

Latvia was

crowded trains tnto the city

standing; crammed tn with the smells: B.0.,
bad breath, cigarettes,

cheap vodka,

fish




Latvia was

old Town

brightly colowred buildings

stackeo ngainst each other Like books on a shelf
cobblestone streets,

cellists on the corners.

avenues Lined with trees,

yellow Leaves on black asphalt

church steeples breaiking through the skyline,
stabbing at the Heavens.

the Opera House

white pillars and velvet curtaing

redl plushy sents

everything is edged with gold

and even from high up you can see the stage
and count the dancers’ vibs.

Latvia was

coming home from school tn the summer

walting at Dzintarl station,

cracked pavement and singing rails

great green trains opening their doors Like jaws
swallowing whole crowdls of people gathered on the platform

Latvia was

Midsummer Night

tramping through the misty fields

wearing a crown of datstes on my head

a womawn tn a black dress plays a violin

leading us in a straggling procession among the hawnted trees
we all stng,

“Llgo, Ligo,”

that night 1 sleep on a bed of straw.

Latvia ls

growth and decay

Latvia ls

bemtx(j and poverty, celebration and heavy hearts.
Latvia ls

surviving.

Labvia ls

a country reborn.
Labvia ls

Allve Ln mee.




from thistledowwn press

The Erosion of Evudition

Denis L.).Dubé former English teacher
Education sales, Thistledown Press

Over the years teaching and teachers have been vilified, glorified, chastised,
and sometlmes, vewarded. wWhat s Lt about our pm{@ss’wm that evokes such
dichotomous deseriptors? (s it the fact that everyone remembers teachers they
may have had who have fit one or more of the noted deseriptions? Or Ls it the fact
that there is the belief that anyone can teach? Or is it that if you can't do
something else, you teach? we have all heard of that old adage, haven't we? (n
particular, English teachers have become that well known dumping grownd of
education — anyone can teach English! So, we get teachers from a variety of
other subject areas teaching Buglish, and consequently they become bogged
down with a subject they can barely grasp, much less teach someone else to
groasp! How has all of this emerged? And why? what has education come to
when the premler subject tn school has become a dumping ground, ano when
students are not recelving the very best of bnstruction they should be entitled to
in a subject so bimportant for success tn our moolern world?

Communicating effectively, elogquently, and efficiently are so essential for
suceess bn our burgeonbng competitive world. Marketing and promotion have
roplaly become the two key arvens of growth tn this world. Belng able to explain,
describe, outline, encapsulate, and do it convinelngly has become one of the
major reguisites for success. Why then has education seen fit to curtail much of
this genre? Certainly it is still offered as part of the cwrrieuluwm and it is still
part of the options courses in Senlor High, yet it is no longer compulsory. All
too often those untrained tn the fine art of communicating forget that reading
and veading a ogreat deal s a wnecessary part of becoming a great
communicator. How can You possibly be erudite without first belng well read?
There are wo ‘canned” answers tn books about this! You weed to Learn about it
and do it yourself to achieve the level of competence so necessary to become
successful at it. [ am sorry teachers of Buglish, but this is a trulsm. You need to
read and read voraciously to become a wmaster of Your craft. You cannot let
others do it for you!



No one ever said our job was easy! Oh Yes, perhaps those people who do not
understand or cave to understand what needs to be done to become a true teacher
of English! English ls communicating, reading, listening and viewing. [ will
never forget one of my mentors, a teacher [ had ow staff who was a true Bnglish
teacher. She had taught forty-three years, and yet when she came back to teach
part thme after belng retived, she took home all of the books that the students
might want to read bn her upcoming semlor English class so she would be
curvent and up to date with thelr course’s requirements! She read them all! |
have never forgotten that and have tried to emulate her example ever since.

we cannot be an example of erwdition without being erudite ourselves. we
need to demonstrate scholarly activity and characteristics daily! Our students
needd to see Lt bn action and then perhaps they will want to emulate owr role
modeling.

[ have found that, all too often, teachers are worve prone to use what is
comfortable for them, and oo not want to break the mold and try something
new. Heavens, they may have to vend something new if they did! why are so
many teachers using material - that may very well be on the recommended List
but it has been theve for decades - whew there are so wmany wore good
contemporary waterials available, wmaterials that students con ldentify with
and don't find boring? AlL of this takes thme and wmany people say that their
tlme Ls preclous and they don't have enough time to prepare thelr Lessons, corvect
the assignments, much Less read! | am sorry, but reading is a major part of our
duties, or used to be and should continue to be If we wish to teach our young
people to be erudite. Mental discipline canmot be pre-packaged. It needs to be
fostered, cared for, and continuously encowrnged. But, this s another tople,
perhaps for another day.

Perhaps we as English teachers are as wmuch to blame for this predicament as
those who helped promote it. More so, perhaps, by not doing enough at the time
and belng complacent in our knowledge that we, at Least, were doing our jobs.

STELA s a strong volce in our profession. Keep it that way. Use its stage to
promote and encourage good reading, good writing, good listening, and good
communicating skills. Without these skills we become mived tn mediocrity.




TEACHERS/LIBRARIANS

POETRY PACKAGE!
(spectal for Poetry Mownth Extended!)

This s a must for all teachers and librarians, especially EBnglish teachers. You
should have these on your deske for your use and for use by Your students.
Librarians weed to have these n a special section in the Library as they
encapsulate the best of Saskatchewan poets from the present and the recent past!

10 TITLES!
TOTAL COST: $74.20 ncluding shipping/GsT
(You save over $50!)

TITLES:

Shelley Leedahl's 4 FEW WORDS FOR JANUARY
sl/\etteg Leekahl’'s TALKING DOWN THE NORTHERN LIGHTS
Glew Sovestad’'s WEST INTO NIGHT

Rita Bouvier's BLUEBERRY CLOUPS

Maury Wrubleskl's CONTROLLED BURN
MW’LLW» cay's FARM

Brenda Schmldt's 4 HAUNTING SUN

HOLLM Luhning’s SwAay

Don Kerr's SMOKE/SCREEN

10. qary Hyland's WORK OF SNOW

o 0N S O AW PR

Check out Thistledown Press tne.’s web site for more information on these titles
and thelr authors! Go to: www.thistledowwn.ske.ca. You can PAY b@ any number
of ways - cheque, P.O. nmumber, VISA (make arrangements by phone or e-
mail), cash in persown, bILL Later, or other arvangements with Education Sales.

Name:
Address:

Pay ment Cholee:

Send to: Denls Dubé, Education Sales
Thistledown Press
622 Maln Street
Saskatoon, SK SFH 0)€ or Fax to: (306) 244-1762



TEACHERS/ LIBRARIANS

MAY NOVEL SPECIAL!

(0% OFF!)
This package will be of interest to Senior English teachers and
will add to your Canadian author and content section in the

Library!

wayne Arthurson's FINAL SEASON (rt018.95) oo, now:
$13.25!

Tora Manuel's FILLING THE BELLY (red16.95) oo, NoOW:
$11.851

Richard Scavbrook's CHEESEBURGER SUBVERSIVE
(reg.15.95)...now:$11.15!

NLmal Dass’ CITY OF RAINS (reg.17.95) oo, now:
$12.55!
Brian Brett's COYOTE (Fe0).21.95) ..o now: $15.35!

(f you order only one title you will have to pay ST and
shipping/handling.
OrR

YOU CAN ORDER ALL FIVE TITLES IN A PACKAGE AND PAY ONLY
$65.00! (This lncludes ST and shipping!)

OrR
You can order a class set of 25 or more coples and recelve a 40% discount
on Your total!

Check out Thistledown Press ine.’s web site for more information on these titles
and thelr authors! Go to: www.thistledowwn.sik.ca. You can PAY b@ any number
of ways - cheque, P.O. nmumber, VISA (make arrangements by phone or e-
mail), cash in persown, bILL Later, or other arvangements with Education Sales.

Nawme:
Address:

Pay ment Cholee:

Send to: Denls Dubé, Education Sales
Thistledown Press
622 Maln Street
Saskatoon, SK. SFH 0)€ or Fax to: (306) 244-1762



Lt worked for me

[ veao Ln a book that there are 92 different words n the word "planets'. So, to
enhance vocabulary and get students "excited" about language, | assigned that
task to them. They were to find the 92 words, as well as any more, in "planets'. At
the end, we played a form of Bingo to see who found the most words. There were
bonus prizes for any who found wmore. They enjoyed this and really got into this
activity. [ was amazed at how excited and proud they were whew they found new
WOras.
Melissa Meadows, Assiniboia Composite High

n order for me to have a few minutes at the beginning of class to take attendance
and get students working as soon as they arvive in class, | created "word of the
Day'. [ write a word on the board, students independently flgure out the
pronunciation of the word, define the word and thew use it in a sentence. After
twelve days [ have students write a paragraph using at least tew of the words to
hand in for marking. | subscribed to "word of the day' at www.dictionary.com to
get new words each day.  n a brave moment, | also assigned each student to choose
a word of the day to present and corvect with the class. It worked better than |
thought it might.
Melanie Delorme, Assiniboia Composite High

This year ( have had a Lot of fun with Shakespeare, in large part to curtains from
value Village and crowns from the Dollar Stove.  Instenol of each student just
reading a chavacter's Lines, we have been dressing up tn homemade capes and
plastic swords and dolng more acting of the play as we read through it. ( find that
this has increased interest, (and, yes, sometimes silliness) in the play. 've also
found that giving a part to the student who is wmost Llikely to be disruptive, gives
him/her a channel for that extra energy)!
Shauna Cheriyan, Turtleford School

My students complete reading projects once per term. Marking four class sets at
once s a cumbersome task. I ovder to lighten wmy load, ( allow each of my
students to pick a submission date - Limiting the number of projects per class to
three per day. The students have some control over thelr deadlines, and ([ have a
maximum of twelve projects to mark at a thme. Quite often, students complete their
work eartg i the terme, so my marking load (and the student workload) is much
lighter avound report carad deadlines.
Lynn Howse, Campbell Collegiate




from the fleld

Integrating the Multiple ntelligences in Middle Years ELA

Chris Beingessner, Middle Years Teacher

Howard Gardwer’s theory of Multiple intelligences (MU) is frequently docrumented
and commonly accepted as a key element of sound pedagogy. n brief, Gardner
believes that a person has not only one area of intelligence, but nine. Or, as | tell my
students, every person ls smart in different ways. This year, with the support of a
colleague, | have fully embraced this theory in my ELA classroom, and empowered
students in ways [ never thought possible.

If temchers lncorporate the wultiple intelligences into daily lesson and unit
planning, they will have a class that experiences suceess. However, what ( have found
truly empowers students Ls to not only use this theory myself, but to sharve it with my
students and have them identify thelr own personal strengths and weaknesses. Thew,
[ teach incorporating all intelligences, and continue to be very explicit about what 1 am
doing, and why. The Rey here Ls transparency - my class kinows which tntelligences
we will be covering during a given lesson. Before a lesson starts, they know which
parts of the lesson they will find ensy, which they may find challenging, and which
classmates they can turn to if they need help. Posted at the back of the voom is a chart
showing where each student scoved on each of the intelligences.

For some of my students, this is the first thme they have been recognized as
‘smart” - they are usually the ones who score low in the traditionally emphasized
mathematical/logical and verbal/linguistic intelligences. What they have never been
showwn Ls that they have high scores in other areas.

English Language Arts traditionally focuses only on the verbal/linguistic
intelligence. However, our curriculium makes Lt easy - and even an expectation - to
include other intelligences. For example, graphic organizers will help students with
high logical/mathematical or visunl/spatiol intelligences.  Any sort of movement
ncorporated into the class will atd  your students with bodily/kinaesthetic
intelligence. Using muste or poetry as a text will ease the learning for students with a
high wusteal/vhiythwmie intelligence. Students with a high tntrapersonal intelligence
will excel writing jowrnals or any other type of self-reflection. Literature civcles are
goool for students with a high interpersonal intelligence. Students whose wmain
intelligence is naturalist will enjoy spending time outsioe and studying texts to oo
with wature. Those who have a high existentinl intelligence will excel at discussing
chavacters, thelr actions, and how this velates to life tn general. This List is far from
exhaustive, but [ should give you tdeas of how [ include the Ml in my ELA classroom.




When unit planning, the goal is to include all intelligences on a regular basis.
There is plenty of overdap - one lesson could easily cover the verbal/lingulstic,
interpersonal, intrapersonal, and existentialist intelligences.

Bven though | had previously recognized the successes my students had
experienced when | used this method, the other day | realized exactly how empowering
tncorporating Ml could be. n my class s a young man who ts a fantastic hockey
player. He scores very high in the bodily/Rinaesthetic intelligence. He scores low in
all other intelligences. Needless to say, he has struggled n school, disliiked school,
and his prior veport cards have been below average.

We are curvently writing non-fietlon stories, and the students were brainstorming
significant and memornble moments tn thelr lives. After discussing potential topics
with a partwner, | asked for volunteers to share with the whole class. The students’ Lolens
weve what | expected — a vacation, a practical joke at school, a paintball game. Then
my hockey player put up his hand: “Mine is this year, when | Leavned for the first
thme that (wasn't dumb. Bverybody ls smart in different areas. Bodily/kinaesthetic
stuff is really easy to wme, but wot for everyone. Jodie is smart when it comes to
logical/mathematical activities, but not as smart tn other areas.” As my heart melted,
he continued to explain that no one has all high scores or all Low scores; we are all good
at some things and have to work harder at others. What & moment.
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STELA CONFERENCE
* Spring 2005, Saskatoon

* DATE, VENUE, and THEME to be announced in
August (suggestions welcome)
* Hosted by saskatoon Catholic High Schools
* Plaw to attend...save those conference and travel $'s
* Contact MMegarity@ses.sk.ca for more information
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Core of Discovery: Bngaging Volees and Visions

Northwest Regional NCTE
Language Arts Conterence
Lewiston, ldaho, March 16-19, 2005

ntroduction

Interesteol educators, K-college, arve lnvited to submit session proposals for the NCTE
Northwest Reglonal Conference hosted by the mtand Northwest Council of Teachers of
English. The Program Committee will veview proposals with particular attention to rvelevance,
clarity, and appeal to teachers. n selecting presenters, the committee will try to achieve an
overall program balance in terms of range of topies for designated strands and all grades, K-
college. We will also consider the professional and geographic distribution of the participants.
The Council encourages brond participation and a variety of viewpoints.

Program Stranos/Themes

overall conference themes touch on core of discovery, learning, as the opportunity to
engage the volces tn owr practice, in our curriculum, and the visions for English/Language
Avts as the fleld re-visions itself for the new century. Concurvent session strands include:

® Writing the west veglonal writers, especially volces and vistons that flesh out our
understanoing of the West

® Trickster Coyote n the classroom: lnwnovative teaching Loens; exciting student work,

o cgrassroots Activism: professional activism at local, state, and national Levels; methods
and materials that promote soctal justice; service learning

®  Spttlers and Lnsettlers: dominant, alternative, and resistant Literacles

Guidelines

Please use the proposal form*, or photocopies of it, and provide all nformation requested.
Please print clearly and attach word-processed presentation abstract. Request AV equipment
only if essential to the presentation. Presenters who bring thelr own AV, computer, or TV
equipment are welcome to do so.

The program proposal will not be returned; proposers should retain a copy. Please submit by
November 10, 2004. Proposers will be wotifiled of committee decisions as soon as possible after

Janudry 1, 2005.

As a professional, non-profit organization, the National Cowncil of Teachers of English
and its affiliates canmmnot vebmburse program participants for expenses assoctateol with the
conference, including materials, travel expenses, and registration. ALl presenters are expected
to vegister for the conference.

* If you ave lnterested in submitting a proposal, please request the form
from Ryan Land (ccland@sasktel.net).
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Four high school boys afflicted with spring fever skipped worning classes.
Adter Lunch they reported to the teacher that they had a flat tive. Much to thelr
relief she smiled and sald: "well, you missed a test today so take seats apart
from one another and take out a plece of paper." Still smiling, she waited for
them to sit down. Then she satol: "Flrst Question: Which tive was flate?"

J

% \
Teacher: Herman, nante two
PrOVOUNS.
PMPLL: wWho, me?

Teacher: Covrrect!

A fifth grader looked downcast, so
her teacher asked. “what's the problem
Carol? [ hope it's not homework again.”

“Wwell, uh, yes, it is,” veplied Carol. “I
was stuptd and wmade my  homework

paPEr Lnto a paper alrplane.”

“Carol, Yow're right, that wasn't a
very lbright thing to do,” sald the
teacher, “but this once ULl Let 50%ngt

@

N

unfold the paper and hand it tn.”

Teacher: Where is your pencil, Harmon?
Pupil: [ aln't got none.
Teacher:  How many times have | told
You

not to say that, Harmon? Now
listen: 1 do not have a pencil.
You do not have a pencil. They
do not have a penctl. Now, do
you understanol?

Not really. what happened to
all the pencils?

PMPLL:

()

J

“Oh, but that won't work,” said Cavol,
looking even sadder. “You see, the plane

was hijacked.”

“Some drink at the
fountain of
lRnowledlge...others just

gargle.”

- unknowwn

sentence with a direct object.”

N

W a grammar lesson L elghth grade Mrs. O'Netll satd, “Paul, give wme n

Paul replied. “Bveryone thinlkes You are the best teacher Ln the school.”
“Thank you, Paul,” r@spovw(@o( Mrs. O'Nelll, “but what Ls the object?”
“To get the best mark posstble,” saltd Paul.

-
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ELA A10: The Unknown
Kyla Moffatt
Lesson/Content ID: Crime Scene nwvestigation

Materials: Crime Scene supplies — “chalk” outline of victim, weapon, ete.
Coples of the handout “Crime Reporting”
“Witness” Statements - as a handout or verbal (from You or someone else)

ntroductory Activities / Prevequisite Learnings:

o This can be used as a lead in to the Unknown unit, or as part of an ongoing
mystery/suspense segment. However tncorporated, the students should have expressed
some Lnterest L this type of activity, and should have some background knowledge
about crime veporting (1 did this activity after we had been studying the welwyn
Massacre/)ohn Morrison murder case, 1900 - various articles tn the Leader Post and
Moosomin World-Spectator).

Set:

o Before class, set up Your crime scene. It's very effective if You can get Police Line
tape or Caution tape to put across your doov or around the crime scene, but use what
you have!

e Huave students come Lnto the room and sit down - betng caveful not to disturb the
scene of the crime.

o Tell students “As Yyou can plainly see, a crime has been committed tn our
classroome. Police have askeo for our help in solving this crime.”

Development:

o Cglveeach student a handout, and have theme remenmber to use the wWho What When
Where Why How format to ensure they have enough tnformation.

e Have students, tn small groups, view the crimee scene. Other students can be
pbserving from a distance, checking for evidence, or getting witness statements!

o After all students have Looked at the crimee sceme, have thew fill in thelr sheet.
Remind thew to be as specific as possible, and NOT to make guesses. Use only facts!
o After they have finished, discuss what has happened. Were students correct tn
thelr tnvestigating? Did they find the “clues” they were supposed to fino? Did they
cover the 5W and H questions tn thelr investigating/reporting?

Closure:
e Huave students wrlte an Exilt SLLP about the act’witg, and what meact Lt had on
them.



Adaptations/ Hints:

o used artifacts (olol Letters, a pencil, a seroll, olo books about Elvis, an old milk
bottle and cammmgjan 2 book about Beothuk ndians (Who are now extinet) a VHS
tape, a cassette tape, a wooden toy truck, a cloth diaper and glass babxd bottle, ete.) to
stage the crime sceme, and did “chalie outline” of all the things (use butcher block
paper or masking tape on the floor). n the middle of the Crime Scene [ placed an open
thesaurus with the word CULTURE highlighted.

o The Witness was me, and [ described how a black-cloaked figure came and Left
these things. He wouldn't tell me his name or why he was doing this, but he did have
a clock arownd his neck... You get the picture.

o Of course, the victim (s culture/techinology), and the suspeet was Father Thme. We
used the erime sceme as a jumping polnt for discussion about how technology has
made a Lot of things lnto “arvtifacts’- such as the pencil, Letters, ete. This was the
beglnning of our Chrysalids novel study, so the tie-ln was perfect!

o [ also used the Crime Scene as a Creative Writhng prompt for another class, and
they really liked it!

o Detatls of the handout are Listed below:

The Element of Crime Reporting

n writing a crivee veport, Law officlals must include the following things. Please
use the space provided to respond to the crimee scene tn the classroom.

1. The “Elements of the Crime” (evidence) - ik must be evident that something
against the Law has been downe.

2. A Description of the Crime Scene - the place in which a crime took place must be
described using words. Draw a brief diagram to strengthen Your deseription.

2. Statements bg witnesses — what has beewn sato bg people who saw what
happeneol and thelr descriptions of the people tnvolved must be written.

4. A Swmmary of the Case - must tell a story of what happened. Must be in
chronological order (the order n which the events happened).

5. The Purpose of the Report - To Tell Who, What, When, Where, Why, and How a
Crime Happened (A crime report Ls written mostLg L nouns and verbs. [t Ls short
and to the polnt. A crime report Ls totally factual and does not speculate or malee
guesses about what happened — it only states the facts).




ELA B10: Macbeth

outta Ray’s +ead
Macbeth Activity Using Alanis Morissette's "wake Up'

Length of Activity: 20-25 minutes

Materitals Needed: Song-"wWake Up' b@ Alanis Morissette; Coples of song
Lyrics; Coples of Macbeth

Context: This activity should follow a veading and discussion
of Act |, Scene 7 of Macbeth tn which Macbeth
expresses his indecisiveness about Rilling Duncan
and Lady Macbeth berates him regarding his
tnoectsion.

Objective: Students will be able to write statements from Lady
Maclbetiv's viewpoint that express her attitude toward
Macbeth and veveal his ambivalence about
committing the murder of Duncan.

Sequence of Actlvities:
1. Pass out lyries to Alanis Morissette's "Wake Up' from her albuwm Jagged
Little PLll. As You pass these out, remino students of Act I, Scene 7 and
the attitudes of both Macbeth and Lady Macbeth.

2. Ptag "Aalke Up."

2. Ask the following questions:

a) what s the speaker's attitude in this song?

b) Does this seem to be wmore Like Macbeth's or Lady Macbeth's
viewpoint? Refer them to the first three Lines that arve starved--
what Ls the speaker expressing n these Lines about the person to
whow she is veferring?

4. Remind students of the cliché, "have your cake, and eat it, too." Put
students tn groups of -4 and tell thew to rewrite the lines that ave
starved as if Lady Macbeth is speaking them to Macbeth. Remind them
to consider Macbeth's state of mind at this point in the play and what
Lady Macbeth's attitude is toward him. (L0 minutes s usually
sufficlent to accomplish this)

5. Huave students shave thelr Lines with the class.

For the Lyrics, student samples, and more outstanding BLA lesson plans, visit:
http://howme.cogeco.ca’/~raysers
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A Review of June Edwarols’ Opposing Censorship in the Public
Schools

Shane small

June Edwards provides a thorough argument for teachers tn the battle against
censorship n the booke Oppaslng c.ensarsh[p i the Public Schools. Cevta’wutﬁ, she Ls
promot’mg the elimiination 0{ cewsorsmp L pubt’w schools; however, she Ls persmsi\/e L
her attention to both sides of the lssue. For every point she discusses, she presents the
case of the objectors before following wp with counterarguments to support her
opposition to them. Her argumentative technique provides a useful resource for
teachers in bringing up possible objections they will encounter and subsequently
offering them possible solutions.

Primarily, the book deals with the protests of the “religious right” groups in
Ameriea. This group clabms that it should have the power to approve any book used in
public schools.  They demonstrate Edwards’s definition of censorship: “an issue of
control, of power over what others will or will not have the oppovtumt@ to experience”
(24). Many of thelr arguments are based on the word of the Blble. She denounces
their position by well-researched critiques of all of thelr objections from language to
religion to imagination and fantasy. Perhaps, wore lmportant for Canadian
teachers, she also deals extensively) with objections made by parents.

The book can be broken down tnto three main parts. First, she addresses general
lssues within censorship. From theve, she addresses these lssues with specific reference
to selected young adult Literature. ALl of the literature she discusses from 7he Cateher
in the Ryeto To Kill A Mockingbird, com be found on the evergreen curriculum and
are popular tn high schools of Saskatchewan.

Concluding the book, Edwards offers many useful suggestions for preventing and
responding to challenges of censorship. She stresses the necessity for understanding
ratlonale in teaching Literature, and defending positions diplomatically. Bven if one
is convineed of his/her justification for teaching a book, the sincerity of a parent
must never be doubted, and always an alternative vead should be offered.

Although the book s strongly centred towards American teachers, particularly in
the attention to the Religlous Right and the explanation of laws, it is a practical
resource for anyone concerned with issues in censorship. Not only s the argument
sowwitg supported with selected Literature velevant to teachers in Saskatchewan, it
suggests protests one wmay wot have considered, but must be prepaved to face in
defending the use of controversial books in the classroom.

Edwards, June.  Opposing Censorship in the Public Schools.  New Jersey:
Lawrence Erlbaum Associntes, 199€.




A Review of John Mewhorter’s Doing Our own Thing: The
Degradation of Language and Music and Why we Should,
Like, Care

Paul Park

According to_John MewWhorter's book Dolng Our Own Thing, English ain't
what it used to be. He argues that this is quite distinet from the traditional
Lament that (s veally just a resistance to change. Rather, he argues that owur
language Ls, tn fact, declining tn that the casual ls winning out over the
formal. This development, he argues, has damaged North Americans' ability to
write, read, analyze, argue, and magine. "Our inereasing alienation from
'written langunge,™ he declares, "signals a gutting of our intellectual powers,
our self-regard as a nation, and thus our very substance as a people.”

His biggest lament Ls that North American English speakers have lost thelr
Love for their own language. Graceful, well-crafted language Ls both passé and
susplelous.  The unfortunate results ave crude, casual speeches and dense,
acadenic prose. These are symptoms of a culture that does not feel it (s
necessary to speak or write with clarity and grace. He reminisces of a time when
“Igraceful] language was a watter of basic courtesy, just as today we still often
clean up when company Ls coming.”

Mewhorter plnpolnts the sixties as a key polnt in the modern dilution of our
Language. The counter culture movement tn the sixties made North American
susplelous of authority and academia. With that came an assoclated distrust
of formal speech. “Talk” trivwwphed over “speech”. Public speaking became more
and wore casual. Years ago, when You sat down to write, Yyou put on a suit.
Today, we write in jeans and a t-shirt. n other words, we are uncomfortable
dressing up our langunge. i McWhorter’'s words, “the American typieally
relates warmly to the use of English to the extent that it swmmons the oral,
while passing from tndifference to discomfort to the extent that its use leans
towards the stringent artifice of written language.”

Awnother one of the forces behind this trend, according to MeWhorter, is that
the Bnglish langunge has simply become a tool. That is, since Bnglish is the
lingua franca of so many people and nations around the world, we no Longer
feel it is ours. We do not have the same feeling of pride anol ownership that other
cultures do. It Ls lmportant to recognize this loss of feeling whew teaching ELA.
That is, it s buportant to know what we are up against. The declining value of
poetry indicates a similar decline in our relationship to beautifully crafted
language. There is no language for language’s sake. n Light of that, it makes
us understand the diffieulty in fostering Literature for enjoyment or



enrichment. Teaching an appreclation for the aesthetic aspect of language has
become an tncreasingly difficult task.

Mewhorter speaks at length about the effects of computers on language. €-
matl technology and tnstant messaging has increasingly tuwrmed writing tinto
an ool activity. Move and wore, we write the way we talk. (n light of this,
oracy Ls now more bmportant than ever. That is, if the trend (s towards talk,
then we must equip ourselves with the tools necessary to develop oracy.

Further, McWhorter polnts out that the Linguistic expertise that ELA teachers
are expected to have has changed dramatically. This book forces us to examine
our priovities when it comes to both Literacy and professional development. we
Just might have to shuffle the aspects that we teach. what is the vole of formal
grommar tnstruction?  Should we emphasize other means of Literacy? Should
we be emphasizing more electronic means of communicating?

Finally, this book reminds us that it is lmportant to study language as
language. That is, a teacher of English benefits from Linguistic and cultural
studies of the language that they are teaching. It is buportant to know where
English s at, so to speak. (n this way, this book is a sort of state of the
Language address that we should all attend to.

MeWhorter, John. Dolng Our Own Thing: The Degradation of Language
anol
Muste and Why wWe Should, Like, Care. New York: Gotham Books, 2003.
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submissilons
inter *stela needs You...

# we need submissions and feedback in order to sustailn and lmprove this
newsletter. we accept submissions for any of the columns tneluded in this
newsletter and in addition we are also Lnterested in the following:
* creative writing (fiction and poetrg) bxd teachers
* non-fietion, espectally by Saskatchewan teachers abroad

# If yow are Interested, or if you have questions or concerns, please send an e-mail
to Ryan Land (rcland@sasktel.net) as a wWord attachment or tn the body of the e-
matil.

# You wust be o member of STELA in order to submlit.

# There Ls no payment for publication.




